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Abstract: Achieving effective teaching performance is crucial for enhancing student success and ensuring the

effective delivery of quality basic education. Gaining insight into the elements that impact teachers' instructional
effectiveness and the obstacles they face offers essential information for bolstering school support systems and
professional development programs. This research explored the factors and challenges influencing the teaching
performance of Grade 3 teachers in the Nagtipunan North District. A descriptive-comparative research
approach was utilized, involving 35 Grade 3 teachers chosen through total enumeration sampling. Data
collection was conducted using a researcher-created and validated questionnaire, with analysis performed
through frequency, percentage, weighted mean, standard deviation, independent samples t-test, and one-way
analysis of variance (ANOVA). The results indicated that the majority of participants were female, married,
experienced educators, and actively pursuing graduate studies and professional development. Overall, the
influencing factors were deemed effective, with instructional tools, physical facilities, student-related aspects,
teacher competence, and administrative support positively impacting teaching performance. Conversely,
parental involvement and community support were considered moderately effective, highlighting potential for
enhanced stakeholder collaboration. The challenges faced were generally viewed as slightly serious, with issues
related to parents, students, and instructional resources receiving the highest concern. Significant differences in
influencing factors were observed based on teachers' highest educational attainment, recent performance rating,
and years of service, while no significant differences were noted concerning sex, marital status, and position.
The findings underscore the necessity of ongoing professional development, enhanced instructional resources,
and stronger school-parent-community partnerships to further improve teachers' instructional performance

and the overall quality of elementary education.
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INTRODUCTION

With the rapid pace of advancements in science and technology, it is crucial for people to build strong
skills in science, mathematics, and problem-solving to keep up with global challenges (Molina-
Garcia et al., 2024). Education is key, as it helps learners develop these important skills, preparing
them for the complex demands of today's workforce and enabling them to contribute to economic
sustainability (Abdrakhmanova et al., 2025; Molina-Garcia et al., 2024). Mathematics is seen as a
fundamental subject that boosts logical reasoning, critical thinking, and decision-making skills,
which are essential for personal and societal growth (Alali & Wardat, 2024; Maralova, 2024). Good
mathematics education supports national development goals by promoting lifelong learning skills
and empowering people to adapt and innovate throughout their careers (Alali & Wardat, 2024; Lim
et al., 2024). By integrating these core skills into education, we can not only prepare the workforce
but also drive sustainable economic and social progress globally.
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The Philippine K to 12 curriculum places significant emphasis on mathematics because it is key to
building important skills that align with the country's educational goals. Math teachers are expected
to use a mix of teaching materials, methods, strategies, and assessment tools to enhance students
learning. Schools, administrators, and the Department of Education support this by providing the
necessary support to improve the quality of mathematics teaching (Poblador & Tagare, 2022; Valle,
2024). In addition, being well-prepared, professionally competent, and continuously developing is
seen as crucial for delivering top-notch mathematics education and hitting curriculum targets
(Antipolo & Rogayan, 2021; Stieben et al., 2021). In public elementary schools in the Nagtipunan
North District, Division of Quirino, math teachers face hurdles that make teaching difficult. These
often include insufficient teaching materials, lack of proper teacher training, and insufficient support
from administrators and supervisors to improve teaching methods (Poblador and Tagare, 2022; Valle
2024). To tackle these problems, it is important to examine current teaching practices and
intervention activities in grade 6 math to identify any gaps and develop strategies to improve them.
This will provide evidence-based insights to help stakeholders enhance the overall math teaching
environment and boost student achievement in this community (Gurobat and Lumbu-An 2022;
Poblador and Tagare 2022).

Most previous studies have separately focused on teacher competence, student achievement, and
instructional strategies. However, limited research has simultaneously examined instructional
practices, teaching challenges, administrative and supervisory support, and intervention activities
in Grade 6 mathematics. There is a lack of local evidence on how intervention activities address the
instructional challenges faced by mathematics teachers in the Nagtipunan North District.
Furthermore, few studies have provided empirical data integrating instructional effectiveness with
intervention mechanisms in this context. This study addresses these gaps by evaluating the
effectiveness of instructional practices and interventions in overcoming teaching challenges among
Grade 6 mathematics teachers in public elementary schools in the Nagtipunan North District.

RESEARCH QUESTIONS
This study aimed to examine the factors and challenges affecting the teaching performance of Grade
3 teachers in the Nagtipunan North District. Specifically, it sought to answer the following questions.
> What was the demographic profile of the respondents in terms of sex, civil status, position,
highest educational attainment, latest performance rating, year of service, and level of

seminars attended?

» What is the extent of the influencing factors affecting teachers' performance in terms of
administrators, teachers, students, parents, instructional devices, physical facilities, and the
community?

» What challenges do teachers face that affect their teaching performance in terms of
administrators, teachers, students, parents, instructional devices, physical facilities, and
community?

» Is there a significant difference in the extent of the influencing factors affecting teachers'
performance when respondents are grouped according to their demographic profiles?

» Is there a significant relationship between the influencing factors and teachers' teaching
performance?

»  Which influencing factors significantly predict teachers' teaching performance?

METHODS

Research Design

This study employed a descriptive-comparative design to examine the factors and challenges
affecting the teaching performance of Grade 3 teachers in the Nagtipunan North District. The
descriptive component determined respondents' demographic profile, the extent of factors
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influencing teachers' performance, and the challenges encountered in the teaching process. The
comparative component determined whether significant differences existed in factors influencing
teachers' performance when respondents were grouped according to demographic characteristics.
This design was appropriate and enabled the researcher to systematically collect, describe, compare,
and interpret quantitative data without manipulating variables, thereby providing an evidence-
based basis for improving instructional practices and school-support systems.

Research Locale

This study was conducted in the Nagtipunan North District, Schools Division of Quirino, which
comprises public elementary schools implementing the Department of Education's K-12 Basic
Education Curriculum. The district was selected because it represents schools with varying
instructional conditions, administrative support, physical resources, and community participation
that may influence teachers' instructional performance. The locale provided an appropriate setting
for examining the influencing factors and challenges encountered by Grade 3 teachers in the delivery
of quality instruction.

Respondents of the Study

The respondents of the study consisted of 35 Grade 3 teachers from public elementary schools in the
Nagtipunan North District. Since the target population was relatively small, the study employed
total enumeration sampling, allowing all eligible Grade 3 teachers to participate. The respondents
were selected because they possessed firsthand knowledge and experience regarding classroom
instruction, administrative support, learner characteristics, parental involvement, instructional
resources, and community participation, all of which are relevant to the study objectives.

Research Instrument

The study utilized a researcher-developed questionnaire based on the objectives and supported by
areview of the literature. The instrument had three sections: (1) respondent demographics, (2) factors
influencing teachers' performance, and (3) challenges encountered by teachers. The influencing
factors included administrator support, teacher-related factors, student-related factors, parental
involvement, instructional devices, physical facilities, and community support. Similarly, teachers'
challenges were measured on the same dimensions to determine the extent to which these factors
hindered instructional performance. Responses were measured using a five-point Likert scale, with
higher mean scores indicating greater influence or seriousness. Experts in educational management
and research content-validated the questionnaire. Testing among teachers outside the locale using
Cronbach's alpha showed acceptable reliability.

Data Gathering Procedure

Prior to data collection, the researcher secured approval from the Graduate School and obtained
permission from the Schools Division Superintendent, Public Schools District Supervisor, and the
respective school heads. After receiving the necessary approvals, the researcher administered the
questionnaires to the respondents and explained the objectives of the study, the procedures for
completing the questionnaire, and the voluntary nature of participation. The completed
questionnaires were immediately retrieved, checked for completeness, encoded, organized, and
prepared for statistical analysis.

Statistical Treatment of Data

The data were analyzed using appropriate descriptive and inferential statistical techniques.
Frequency counts and percentages were used to describe the respondents' demographic profiles. The
weighted mean and standard deviation were employed to determine the extent of the factors
influencing teachers' performance and the challenges encountered by teachers. To determine
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whether significant differences existed in the influencing factors according to the selected
demographic characteristics, an independent samples t-test was used for variables with two groups,
while a one-way analysis of variance (ANOVA) was employed for variables with three or more
groups. All statistical analyses were conducted at a significance level of p <0.05.

RESULTS AND DISCUSSION
Table 1. Demographic Profile of the Grade 3 Teacher Respondents

Profile Variable Category Frequency (f) Percentage (%)

Sex Male 6 17.14
Female 29 82.86

Civil Status Single 3 8.57
Married 30 85.71
Widow 2 5.71

Position Teacher I 12 34.29
Teacher II 1 2.86
Teacher III 21 60.00
Master Teacher I 1 2.86

Highest Educational Attainment Bachelor's Degree 8 22.86
With Master's Units 11 31.42
Master's Degree Holder 15 42.86
With Doctoral Units 1 2.86

Latest Performance Rating Outstanding 21 60.00
Very Satisfactory 14 40.00

Years in Service 1-5 years 6 17.14
6-10 years 8 22.86
11-15 years 18 51.43
21 years and above 3 8.57

Levels of Seminars Attended* School/District 35 100.00
Division 35 100.00
Regional 25 71.43
National 10 28.57

*Multiple responses were allowed for seminar attendance.
Table 1 presents the demographic profiles of the 35 Grade 3 teachers in the Nagtipunan North
District. The findings reveal that the workforce is predominantly female (82.86%), reflecting the
feminization of the elementary teaching profession in the country. Most respondents were married
(85.71%), indicating a stable, experienced population. By professional rank, the majority were
Teacher III (60.00%), suggesting career advancement through accumulated experience, satisfactory
performance, and continuous professional development. Furthermore, 42.86% had completed a
master's degree, while another 31.42% were pursuing graduate studies, demonstrating commitment
to lifelong learning and professional growth. This finding supports studies showing that graduate
education enhances teachers' pedagogical competence, instructional effectiveness, and career
advancement (Antipolo & Rogayan, 2021; Stieben et al., 2021). The results show that most
respondents obtained an outstanding performance rating (60.00%), while the remaining teachers
received very satisfactory ratings, indicating high professional performance. More than half of the
respondents (51.43%) had served between 11 and 15 years, reflecting substantial teaching experience
that may influence instructional quality and classroom management. All respondents participated
in school-, district-, and division-level seminars, and many attended regional and national training
programs. Continuous professional development equips teachers with updated pedagogical
knowledge, innovative instructional strategies, and improved classroom practices, enhancing
teaching performance. Overall, the respondents were experienced, professionally competent, and
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continuously developing groups of teachers, providing a basis for examining factors influencing
their teaching performance.

Table 2. Extent of Factors Affecting Teachers' Performance
Factors Affecting Teachers' Performance Overall Mean SD  Interpretation

Administrator 3.61 0.58 Effective
Teacher 3.75 0.54 Effective
Student 3.76 0.56 Effective
Parent 3.31 0.63 Moderately Effective
Instructional Devices 3.92 0.49 Effective
Physical Facilities 3.84 0.52 Effective
Community 3.28 0.67 Moderately Effective
Grand Mean 3.64 0.57 Effective

Table 2 presents the extent of factors affecting teachers' performance. The findings reveal a grand
mean of 3.64 (SD = 0.57), interpreted as Effective, indicating that the identified factors generally
contribute positively to teachers' instructional performance. Among the factors, instructional devices
obtained the highest mean (M = 3.92, SD = 0.49), followed by physical facilities (M = 3.84, SD = 0.52),
student-related factors (M = 3.76, SD = 0.56), teacher-related factors (M = 3.75, SD = 0.54), and
administrator support (M = 3.61, SD = 0.58), all interpreted as Effective. In contrast, parental
involvement (M = 3.31, SD = 0.63) and community support (M = 3.28, SD = 0.67) were rated as
Moderately Effective, suggesting that these areas require greater collaboration and stakeholder
engagement. Overall, the findings imply that adequate instructional resources, supportive school
leadership, competent teachers, conducive learning environments, and active student participation
positively influence teaching performance, while stronger partnerships with parents and the
community remain important areas for improvement. These findings are consistent with previous
studies emphasizing that instructional resources, professional competence, administrative support,
and stakeholder involvement are essential factors in improving teaching effectiveness and
educational quality (Antipolo & Rogayan, 2021; Poblador & Tagare, 2022; Stieben et al., 2021; Valle,
2024).

Table 3. Problems Encountered Affecting Teachers' Performance
Problems Encountered Overall Mean SD  Interpretation

Administrator 2.39 0.71 Slightly Serious
Teacher 2.28 0.68 Slightly Serious
Student 2.48 0.73 Slightly Serious
Parent 2.54 0.69 Slightly Serious
Instructional Devices — 2.44 0.72  Slightly Serious
Physical Facilities 2.20 0.65 Slightly Serious
Community 2.40 0.70 Slightly Serious
Grand Mean 2.39 0.70 Slightly Serious

Table 3 presents the problems encountered that affect teachers' performance, highlighting several
key stakeholder groups and school resources. Each problem was rated on a scale reflecting the
severity of its impact, with overall mean scores ranging from 2.20 to 2.54 and an aggregate grand
mean of 2.39. All factors were interpreted as “Slightly Serious,” suggesting moderate but notable
challenges affecting teacher effectiveness. Specifically, problems perceived as arising from parents
(mean = 2.54), students (2.48), and instructional devices (2.44) had the highest impact among the
categories, indicating that issues related to parental involvement, student-related challenges, and
resource availability moderately hindered teachers’ performance. Conversely, physical facilities
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(2.20) and teachers themselves (2.28) were seen as somewhat less problematic yet still slightly serious
factors. Research underlines that such difficulties directly influence teachers' capacity to deliver
effective instruction. For instance, a lack of adequate instructional resources and poorly maintained
facilities disrupt teaching quality and learning environments, as found in studies examining resource
shortages and school infrastructure challenges impacting novice and general education teachers
(Darwish et al., 2025; Kuboni & Mawila, 2024). Additionally, limited support from administrators
and insufficient professional development feedback constrain teachers’ instructional and behavior
management practices, further affecting performance (Poulou et al., 2023).Parental engagement also
plays a critical role; research confirms that active teacher—parent interactions positively influence
student academicoutcomeses meaning thatt challenges here can indirectly undermine teacher
effectiveness (Shoukat et al., 2023). Similarly, teacher experiences regarding school leadership styles
emphasize that supportive and communicative leadership can mitigate some performance problems
(Ahmad, 2021; Akhtar & Akhtar, 2024).

Table 4. Summary of Problems Encountered Affecting Teachers' Performance

Area Mean SD Interpretation

Parent 254  0.69 Slightly Serious
Student 248  0.73 Slightly Serious
Instructional Devices 2.44  0.72 Slightly Serious
Community 240  0.70 Slightly Serious
Administrator 239  0.71 Slightly Serious
Teacher 228  0.68 Slightly Serious
Physical Facilities 220  0.65 Slightly Serious
Grand Mean 239  0.70 Slightly Serious

Table 4 summarizes the problems encountered by teachers that affect their teaching performance.
The findings revealed an overall mean of 2.39 (SD = 0.70), interpreted as slightly serious, indicating
that the respondents experienced manageable challenges in the teaching process. Parent-related
concerns obtained the highest mean (M = 2.54, SD = 0.69), followed by student-related factors (M =
2.48, SD = 0.73) and instructional devices (M = 2.44, SD = 0.72), suggesting that parental involvement,
learner-related issues, and instructional resources remain important concerns influencing classroom
instruction (Shoukat et al., 2023; Valle, 2024). Community support (M = 2.40, SD = 0.70),
administrative support (M =2.39, SD =0.71), teacher-related factors (M =2.28, SD =0.68), and physical
facilities (M = 2.20, SD = 0.65) were also perceived as slightly serious, indicating that although these
factors do not severely hinder teaching, they still require continuous improvement (Darwish et al.,
2025; Poulou et al., 2023). Overall, the findings suggest that strengthening partnerships among
schools, parents, and communities while improving instructional resources and administrative
support can help minimize these challenges and enhance teachers' instructional effectiveness
(Akhtar & Akhtar, 2024; Valle, 2024).

Table 5. Summary of the Highest and Lowest Rated Indicators

Variable Highest Rated Indicator Mean Lowest Rated Indicator Mean
Administrator Adheres to DepEd policies 416  Supports Classroom 3.18
Projects
Teacher Provides Opportunities for 418  Attendance in higher-level 3.23
Practice Training

Student Works Cooperatively 412  Guided by Parents 3.18
Parent Giving Support to Children 3.56  Attend Meetings regularly  3.12
Instructional Learning Competencies 420  Television 3.38
Devices
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Physical Facilities ~ Furniture and Fixtures 418  Sports Equipment 3.36
Community Cooperative During 3.54  Financial Support 2.60
Communal Work

Table 5 presents the highest and lowest rate indicators for each factor affecting teachers'
performance. The findings indicate that teachers highly value adherence to DepEd policies,
opportunities for learner practice, cooperative student behavior, parental support for children's
learning, the availability of learning competencies in instructional materials, adequate classroom
furniture, and community cooperation during school activities, demonstrating strengths in
instructional implementation and stakeholder collaboration (Antipolo & Rogayan, 2021; Stieben et
al., 2021). Conversely, the lowest-rated indicators included support for classroom projects,
participation in higher-level professional training, parental guidance of learners, attendance at
school meetings, availability of television as an instructional device, sports equipment, and financial
support from the community, suggesting areas that require further attention and investment
(Poblador & Tagare, 2022; Valle, 2024). These findings imply that while schools have established
positive instructional practices and supportive learning environments, enhancing professional
development opportunities, increasing parental engagement, improving instructional resources, and
strengthening community partnerships are essential for sustaining teacher effectiveness and
improving educational quality (Kumala et al., 2022; Stieben et al., 2021; Valle, 2024).

Table 6. Significant Differences in the Extent of Influencing Factors Affecting Teachers' Performance
According to Demographic Profile

S Statistical Test Computed p- Decision Interpretation
Value value

Sex Independent t=1.247 0.221  Failto No significant
Samples T-test Reject Ho difference

Civil Status One-Way F=1.582 0.221  Fail to No significant
ANOVA Reject Hy  difference

Position One-Way F=2.164 0.109  Failto No significant
ANOVA Reject Hy difference

Highest One-Way F=3.041 0.042*  Reject Hy Significant

Educational ANOVA difference

Attainment

Latest Independent t=2.287 0.029* RejectH,  Significant

Performance Samples T-test difference

Rating

Years in Service One-Way F=3.275 0.033*  Reject Ho Significant
ANOVA difference

Level of Significance (a) = 0.05 *Significant at p < .05

The analysis of teachers' performance relative to their demographic profiles revealed several
important findings. According to Table 6, statistical tests were conducted using independent samples
t-tests and one-way ANOVA to examine whether demographic variables significantly influenced the
extent of factors affecting teacher performance. The results showed no significant differences in
performance based on sex (t=1.247, p=0.221), civil status (F =1.582, p =0.221), or position (F =2.164,
p = 0.109), suggesting that these demographics do not markedly impact teacher performance
evaluations. However, significant differences were evident in relation to highest educational
attainment (F = 3.041, p = 0.042), latest performance rating (t = 2.287, p = 0.029), and years in service
(F =3.275, p = 0.033). These significant p-values indicate that teachers’ educational qualifications,
their most recent performance appraisals, and their length of service meaningfully affect
performance outcomes, leading to the rejection of the null hypothesis for these variables. These
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findings align with broader research emphasizing the influence of teacher qualifications and
experience on effectiveness. For example, teaching experience has been found to significantly
enhance learner academic performance, with diminishing returns after a certain point (Mpiti et al,,
2025). Moreover, educational attainment is often linked to competencies that contribute to better
student outcomes and professional efficacy (Kumala et al., 2022). Performance ratings capture direct
evaluations of teacher effectiveness and thus naturally correlate with performance differences.
Conversely, teacher sex, civil status, and position appeared less influential on performance
disparities, consistent with studies reporting limited gender or position effects on teaching outcomes
(Salem, 2021). Taken together, these results suggest that professional qualifications, performance
evaluations, and experience are key demographic-related determinants of teacher performance,
while other demographic factors show no significant impact. This insight underscores the
importance of policies that focus on enhancing teacher qualifications and supporting career
development to improve educational quality.

CONCLUSION

This study concluded that Grade 3 teachers in the Nagtipunan North District are experienced,
professionally qualified, and actively engaged in ongoing professional development. The factors
influencing their performance are clearly effective, with administrator support, teacher competence,
student participation, instructional devices, and physical facilities contributing positively. However,
the moderate effectiveness of parental involvement and community support highlights a clear
opportunity for more robust stakeholder engagement. The challenges faced by teachers, such as
parent-related concerns, student-related issues, and instructional resources, are slightly serious but
manageable. Notably, significant differences in the impact of these factors were linked to teachers'
highest educational attainment, latest performance rating, and years of service, while no differences
were found concerning sex, civil status, and position. These findings underscore the importance of
strengthening professional development, enhancing stakeholder collaboration, and ensuring
adequate instructional support to further boost teachers' instructional effectiveness.

RECOMMENDATIONS

Based on the findings of this study, school administrators should continue to strengthen instructional
support by providing adequate teaching resources, improving school facilities, and expanding
professional development opportunities for teachers, particularly in terms of advanced training and
graduate education. It would also be advantageous for schools to develop programs that encourage
greater parental involvement and strengthen partnerships with community stakeholders to support
teaching and learning activities. Teachers are encouraged to sustain their commitment to
professional growth through continuous learning and active participation in training programs that
enhance their instructional competence. The Department of Education may find it useful to use the
findings as a basis for designing interventions that address the identified challenges while promoting
collaborative school-community relationships. Finally, future researchers might consider replicating
this study in larger populations or different educational settings and include additional variables,
such as teacher motivation, instructional leadership, organizational climate, or learner outcomes, to
provide a broader understanding of the factors influencing teachers' performance.

LIMITATIONS OF THE STUDY

This study was limited to 35 Grade 3 teachers from the public elementary schools in the Nagtipunan
North District. The findings were based on the respondents’ perceptions using a survey
questionnaire and may not fully represent teachers from other districts or educational settings. In
addition, the study focused only on selected factors and challenges affecting teaching performance;
therefore, other variables that may influence teachers' performance were not included.
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FUTURE RESEARCH DIRECTIONS

Future researchers may conduct similar studies involving a larger number of respondents from
different districts or regions to validate the findings. Additional variables such as teacher motivation,
instructional leadership, organizational climate, job satisfaction, and learner achievement may also
be included to provide a more comprehensive understanding of the factors affecting teaching
performance. Qualitative or mixed-methods studies are also recommended to gain deeper insights
into teachers' experiences.

ETHICS STATEMENT

Participation in the study was voluntary, and informed consent was obtained from all respondents
before data collection. The respondents were informed of the purpose of the study, and their
responses were kept confidential and anonymous. Ethical principles, including voluntary
participation, privacy, confidentiality, and respect for the rights of the participants, were strictly
observed throughout the study.

REFERENCES

Abdrakhmanova, K., Kadirbayeva, R. Kudaibergenova, K. Zharmukhanbetov, S. &
Nurmukhanbetova, G. (2025). Formation of STEM Competencies of Future Teachers: Kazakhstani
Experience. Open Education Studies, 7(1). https://doi.org/10.1515/edu-2024-0058

Ahmad, N. (2021). An Analysis of Instructional Leadership Practices of Primary School Head-
Teachers on Teacher Effectiveness: A Qualitative Study of Teachers’ Perceptions. PAKISTAN
LANGUAGES AND HUMANITIES REVIEW, 5(2), 193-209. https://doi.org/10.47205/plhr.2021(5-
ii)2.16

Akhtar, S., & Akhtar, N. (2024). The Role of Leadership Style and Teachers” Performance at Primary
Level: An Exploratory Study. Voyage Journal of Educational Studies, 4(1), 83-96.
https://doi.org/10.58622/vjes.v4il.124

Alali, R., & Wardat, Y. (2024). Innovative Teaching: Building Engagement, Critical Thinking, and
Lifelong Learning  Skills.  International  Journal  of  Religion, 5(10), 2152-2163.
https://doi.org/10.61707/fdpxd919

Antipolo, A. M. R,, & Rogayan, D. V. J. (2021). Filipino prospective teachers” experiences in teaching
in K12 science curriculum: Cross-sectional research. [PBI (Jurnal Pendidikan Biologi Indonesia), 7(1),
1-10. https://doi.org/10.22219/jpbi.v7il.15468

Darwish, S., Alodat, A., Al-Hendawi, M., & lanniello, A. (2025). General Education Teachers’
Perspectives on Challenges to the Inclusion of Students with Intellectual Disabilities in Qatar.
Education Sciences, 15(7), 908. https://doi.org/10.3390/educsci15070908

Gurobat, P. M. N., & Lumbu-An, J. D. (2022). Challenges Encountered in the Implementation of the
Education Program among Senior High School Students in The Philippines. Indonesian Journal of
Educational Research and Technology, 2(1), 65-70. https://doi.org/10.17509/ijert.v2i1.41225

Kuboni, S., & Mawila, D. (2024). ‘This environment will change you’: Risk factors faced by newly
qualified teachers in special education needs schools for learners with physical disabilities. Journal
of Research in Special Educational Needs, 25(2), 355-367. https://doi.org/10.1111/1471-3802.12729

Kumala, F. N., Ghufron, A., & Pujiastuti, P. (2022). Elementary School Teachers’ TPACK Profile in
Science Teaching Based on Demographic Factors. International Journal of Instruction, 15(4), 77-100.
https://doi.org/10.29333/iji.2022.1545a

Lim, Z. Y., Yap, J. H,, Lai, ]. W., Mokhtar, I. A., Yeo, D.]., & Cheong, K. H. (2024). Advancing Lifelong
Learning in the Digital Age: A Narrative Review of Singapore’s SkillsFuture Programme. Social
Sciences, 13(2), 73. https://doi.org/10.3390/s0csci13020073

Maralova, B. (2024). Development and Cultivation of Mathematical Literacy: A Pedagogical
Perspective. Eurasian Science Review an International Peer-Reviewed Multidisciplinary Journal, 2(2),
94-99. https://doi.org/10.63034/esr-55

119|Page

https://www.bamboonexus.com/


https://doi.org/10.1515/edu-2024-0058
https://doi.org/10.47205/plhr.2021(5-ii)2.16
https://doi.org/10.47205/plhr.2021(5-ii)2.16
https://doi.org/10.58622/vjes.v4i1.124
https://doi.org/10.61707/fdpxd919
https://doi.org/10.22219/jpbi.v7i1.15468
https://doi.org/10.3390/educsci15070908
https://doi.org/10.17509/ijert.v2i1.41225
https://doi.org/10.1111/1471-3802.12729
https://doi.org/10.29333/iji.2022.1545a
https://doi.org/10.3390/socsci13020073
https://doi.org/10.63034/esr-55

Molina-Garcia, N., Gonzalez-Serrano, M. H., Ordifiana-Bellver, D., & Baena-Morales, S. (2024).
Redefining Education in Sports Sciences: A Theoretical Study for Integrating Competency-Based
Learning for Sustainable Employment in Spain. Social  Sciences, 13(5), 242.
https://doi.org/10.3390/socscil 305024

Mpiti, V. S., Ncanywa, T., & Asaleye, A. J. (2025). Do Educators’ Demographic Characteristics Drive
Learner Academic Performance? Examining the Role of Gender, Qualifications, and Experience.
Education Sciences, 15(4), 487. https://doi.org/10.3390/educsci15040487

Poblador, S. A. C., & Tagare, R. L. (2022). K to 12 transitions in action: Threading the opportunities
and challenges on the implementation of senior high school sports track in Southern Philippines.
Edu Sportivo: Indonesian Journal of  Physical Education, 3(1), 65-76.
https://doi.org/10.25299/es:ijope.2022.vol3(1).8467

Poulou, M. S., Reddy, L. A., & Dudek, C. M. (2023). Teachers and school administrators’ experiences
with professional development feedback: The classroom strategies assessment system
implementation. Frontiers in Psychology, 14(45), 16-17. https://doi.org/10.3389/fpsyg.2023.1074278

Salem, S. (2021). Data mining techniques for classifying and predicting Teachers” performance based
on their evaluation reports. Indian Journal of Science and Technology, 14(2), 119-130.
https://doi.org/10.17485/ijst/v14i2.2149

Shoukat, K., Kiran, S., & Zia, R. B. (2023). RELATIONSHIP BETWEEN TEACHER-PARENTS
INTERACTION AND STUDENT’S PERFORMANCE AT SECONDARY SCHOOL LEVEL IN
DISTRICT FAISALABAD. Pakistan  Journal of Social = Research, 05(02), 726-732.
https://doi.org/10.52567/pjsr.v5i02.1154

Stieben, M. E., Pressley, T. A., & Matyas, M. L. (2021). Research experiences and online professional

development increase teachers’ preparedness and use of effective STEM pedagogy. Advances in
Physiology Education, 45(2), 191-206. https://doi.org/10.1152/advan.00158.2020

Valle, L. (2024). Reimagining mathematics education: Identifying training needs and challenges
among public elementary school teachers’ post-pandemic. International Journal of Education and
Practice, 12(3), 527-539. https://doi.org/10.18488/61.v12i3.3723

AI DISCLOSURE STATEMENT

During the preparation of this manuscript, Gemini Al was used to assist with generating draft text,
improving grammar, enhancing language clarity, and assisting with the literature search. SPSS was
used for data analysis and statistical computations. After using these tools, I carefully reviewed,
revised, and edited all the content to ensure its accuracy, originality, and academic integrity. I take

full responsibility for the content of this published work.

How to cite:
Ulanggi, M. J. L. (2026). Extent of influencing factors and challenges affecting the teaching performance of Grade

3 teachers in Nagtipunan North District. Bamboo Nexus: Journal of Innovation, Education, and Climate Action (BN-
JECA), 1(1), 111-120. https://doi.org/10.67691/bnjeca.v1i1.010

120|Page

https://www.bamboonexus.com/


https://doi.org/10.3390/socsci1305024
https://doi.org/10.3390/educsci15040487
https://doi.org/10.25299/es:ijope.2022.vol3(1).8467
https://doi.org/10.3389/fpsyg.2023.1074278
https://doi.org/10.17485/ijst/v14i2.2149
https://doi.org/10.52567/pjsr.v5i02.1154
https://doi.org/10.1152/advan.00158.2020
https://doi.org/10.67691/bnjeca.v1i1.010

